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Asian Americans and Higher Education

Yor many people, Asfan American minority groups evoke thoughts of elegant
cuisine and mysterious communities filled with exotic curio shops, or perhaps
politically-tinged reactions based upon the improvement in foreign relations
with the People's Republic of China or upon the threat of Japanese economic
competition. More knowledgeable individuals are likely to have a definite
and positive image of these groups. They are seen as once-oppressed racial
minorities that have attained some degree of success and are now assimilating
into the American middle class, largely through their intelligence, patience,
hard work, and resourcefulness. They are likely to be admired because
they appear to have achieved upward mobility by their own efforts and
through adherence to values that most Americans find admirable. This
favorable image has received a good deal of attention in newspaper and
magazine accounts which depict Asian Americans as "model minorities,"

The success image has come under heavy criticism from Asian Americans
because it contains implied "lessons" to other minority groups on how
progress should be made in American society. Furthermore, it ignores the
high price that has been paid through past suffering and econcmic losses,
the decline of traditional cultures and communities, and the uncritical
acceptance of American values and beliefs. The success image overlooks
existing community problems such as mental illness, crime and delinquency,
confusion over cultural identity, the poverty of the aged, and continuing
economic and social discrimination.2 Perhaps most important, the new image
of Asian Americans ignores the large segménts of the population that
live in abject poverty. For example, in the large Chinatown community of
San Francisco, one third of the population lives below the poverty line,

seventy~seven percent of the housing is substandard, the area 1is the
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second most crowded residential neighborhood in the nation and has the
highest rates of suicide and tuberculosis, it contains numerous garment shops
where women work for very low wages, and it has gwdesly inadequate health,

educational and social services.3

The image of ASian American success has
a certain validity, but the existence of major problems and the emergence
of Asian American activism must temper any new stereotypes of success and
notions of total asssimilation.

Asian Americans have expericnced considerable upward mobility since
World War II. This is apparent in research that shows increasing proportions
of Asian Americans in upper occupational categories and majox geing:
in level of income.h Tables 1 and 2 from the 1970 census present indicators of the
educational, income, poverty, and occupational status of Jepanese,

Chinese, and Filipino Americans as compared to other minority groups and
to whites. The data reveal the extent to which Asian American groups
have, in the aggegate, made progress along these dimensions. However
these statistics mask many of the problems mentioned earlier as well

as others. For instance,Chinese Americans exhibitea bimedal pattern in
‘educational ;ttainments, either having quite a bit or very littie; in
California 22% of Chinese Americans have completed four or more years of
college while 35% have complcte zero years of education.s Even well-
educated Asian Americans are not cvery distributcd throughout the range
of upper occupational arcas but tend instead to be concentrated i scientific-
technical professions such as engincering, dentistry, optomctry, and
architecture. The recasons for this will be discussed later. Finally
there is the disturbing fact that despite the usually high relationghip

between level of education and income, Asian Americans with higher levels

of education than whites have in the aggrecgate lower levels of income.6
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These comments should serve to warn against viewing these and similar data
as indications of complete Asian American success.

Although Asian American mobility can be attributed to many sources,
previous research has emphasized the i{mportance of high educational

achievements, and especially the large proportions of Asian Americans

that enter colleges and universities.7 In order to understand the role

of education beyond its association with other socioeconomic indicators,
one must cxamine education as a part of the stratcgy developed by A.ian
American groups to cope with and survive in American society. Finally
certain problem arcas in higher education , often masked by attention
given to high educational attainments, must be explored to complete the
picture. This paper addresses itself to both of these concerns.

Asian American Strategy and Education

The term Asian American actually encompassws several ethnic groups
each with distinct cultures, communities, and experiences. Together
these groups today number about one and one-~half million or 0.5% of
the population. The major groups are the Japanese (591,290), Chinese
(435,062), Filipinos (343,060), Hawaiians (106,760), and Koreans (96,927),
with smaller numbers of Samoans and other Pacific and Southeast Asian
peoples making up the remainder.8 Asian Americans are heavily concentrated
along the West and East coasts, but large numbers are also found in
inland urban centers such as Chicago. Because more is known about them
and because they are the largest groups, the disaussion here will focus
on the Chinese and Japanese Americans.

The Chinese cam¢ to America mainly during the period 1849 to 1882,
but the passage of restrictive immigration legislation i.. the latter year

did not entirely stop subsequent immigration.9 Most early Chinese

e .. . . 1.
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came from the Canton area and considered themselves to be soujourners, or
people who would merely work in Amerie until the day when they could return
to China with their acowmulatedmewealth. - The desire for temporary
residence, the high cost of passage, immigration restrictions, and the
nature of most available labor cmployment all combined to limit the
early immigration to young males. The imbalanced sex ratio in Chinesec
communitics existed well into the twenticth century, and it was not until
the 1920's and 1930's that large numbers of families Wevrm in evidence,
Chinatowns were highly isolated communities due to the temporary status
of many of its residents, the absence of families, the development of
an intricate and partially self-sustaining networksof community institutions,
and the racism exhibited by whites on the outdide. A large American-born
generation of Chinese emerged prior to World War II and formed the basis
for an cducated, new middle class in the years after 1945, With the
influx of refugees and immigrants from Taiwan, Hong Kong, and the Moinland
during the 1960's, Chinese communities today are composed of a blend of
old single men, two or more gencrations of families, and new working
class immigrants with backgrounds very different from those of the
original migrants.

Most Japanese immigration to America occurred from 1890 to 1924,
when an jmmigration act cut off the flow of newcomers . 10 Although some
Japanese werc also soujourners, others made the decision to settle in
America and sent for wives, The communities created by the immigrant
geseration, the Issei, were oriented around family nceds. The second
generation, or Nisei, were born in the 1920's and 1930's. With the onset
of World War II, 110,000 Japanesc Americans were uprooted from their

communities and sent to concentration camps. After the war, the Nisci
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used their considerable encrgics and cducation to move into middle and
upper range occupations, Upward mobility has continued to the present
and the Nisci, and their Sansci children, have achieved a predominantly
middle class status.

To the extent that it is possible to generalize about group strategies
for adjuaténg to conditions in American society, the Nisei and the American-
born Chinese followed a strategy of accomodation., Accomodation is a
strategy of nonresistance, of avoiding confrontation withkdominant groups,
of progressing at one's own pace and through one's own initintive, always
reacting and adapting to the obstacles posed by the larger society.11
Accomodation means that an ethnic group adapts to a given sct of conditions
as best it can, and then prepares itself through training and hard work
for the day when greater opportunitices present themselves. The strategy
requires an cxceptional amount of patience, stoicism, and willingness to
suffer rather than to aggressively resist injustice and fight for
better opportunitics. Accomodation has as its basis certain Asian cultural
values that stress acquiescence, obediance, fatalistic resigpasfon,

.
end the willingness to suffer quietly, Giventhe extent of discrimination
and violence visited upeon the carly immigrants, the strategy may have
been a realistic and pragmatic onc.]2 A key clement of the accomodation
strategy is educational ach#ement, Immigrant parents constantly
proded their children to get good grades and to strive for a college
education as a means of bettcring their situation. The emphasis on
education is revealed in the large numbers of Chinese and Japanese who

went to colleges and universities, and of coursc is reflected in the

present high aggregate levels of education for these groups, Fortunately
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a declinc in antiAsian racism after the war coupled with ecxpanding cconomic
opportunities allowed the well-trained Chinese and Japanese to move into
white collar occupations and make the accomodation strategy work.

While young Asian American activists today criticize the accomodation
strategy, pointing to the nced for more politically assertive forms
of group behavior, the stress on educational achievement has not abated,
For cxample, in a pilot study conducted by the author among 508 Japanese
American and white students in Scattle in 1971, 90% of the Japanese
Americans as compared to 52% of thw whites reported that they expected
to continue on to a college education, Similarly, in a study of Japanese
American secondary school students in Los Angeles, Audrey Schwartz

notes that 85% aspire to a college cducation.13"

Whether high
educational attainments will continue to be linked to group mobility,
and whether they will persist even as new group strategies are

14

developed are key issues for future research.

Educational Problem Arcas

Unfortunately the story of Asian Americans and higher cducation is

not onc of unqualificd success, Several important problem areas must

be examined to complete the picture, The first is the old but continuing
problem of the apparent lack of oral and writing skills among Asian
American students.15 Students tend to fecar and avoid verbal classroom
participatwon, and to be hesistant, djisorganized, and nervous when called
upon to speak., Written work is often weak, rambling, and unimaginative.
These characteristics perpetuate a stercotype of Asiaé Americans as

quiet and unexpressive, and foreign in the sensc that they have not
appeared to have mastered the English language. Part of the prcblem {s

a deficiency in language skills which, in turn, is attributable to many
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sources. Traditional Asian values that stressed obediance to authority,
subordination and sensitivity to the Qishes of others, conformity and
fatalistic acquiescence to outside forces did not allow for, nor reward,
the quality of discussion and interaction that would develop language
skills. Imposed upon behavior within the family, these values again
served to stifle interaction. Children were to be scen but not heard,
and most communication was directed downward from parent to child. In
many households, Chinese or Japancse was spoken, further diminishing the
chanee of developing facility with English. The existence of racism
reinforced these cultural patterns by impressing upon the individual the
importance of silence and inconspicuousness. In secondary schools

and colleges, Asian American students were encouraged to enter fields
requiring tactile or artthmetic skills, partly because some lacked
fgcility with English, ard partly because prevailing patterns of

jobt discrimination werc not as restrictive in scientific-tcchnical
occupations. Again verbalization was not always rewarded and once the
stercotype of the quiet Asian American became widesprecad, it functioned
a4y - a sclf-fulfilling expectation both for students and teachers.
Culture, racism, and schools had their impact not only in preventing
fac{lity with the English language, but also by promoting a lack of

self confidence, inner strength, and positive sense of self that

would lead to more assertive forms of behavior, including those

related to communicatinn.16Cu1tura1 patterns of obedience and acquiescence,
backed by a racism that seneratcd fear and denied the worth of Asian
cultures and comnunities, and an cducational system that ignored

Asian contributions and stressed the virtues of white middle class

America, all contrjibuted to the devclopment of weak, unassertive
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individuals.

The problem with langpage still exists. For instange, Scholastic
Aptitude Test verbal scores for Educational Opportunity Program Asian
Americans at the University o€ Colorado average about 100 points below
math scores.17And though many Asian Americans are moving into fields
related to the humanities and social sciences, a strong emphasis on
technical~scicentific arees continues, perhaps because of existing
language difficulties, or perhpps becauge of student, community, and
counsclor images bascd on past expericnce of the kinds of occupations
""appropriate' for Asian Americans. A survey of students at the University
of California-Davis noted that 58,8% of the Asian Amer.can undergraduates
were majoring in the natural and physical sciences (compared to 38% of
the nonAsians), and only 22% in the humanities and social scicnces.18
Similarly, a study at the Univessity of California-Berkcley reported that
74.3% of American born Chinesc males and 68% of American born Japanese
males were going into engincering or the physical scienccs.lg

Students who perform poorly in classroom discussions or with
written work are penalized by tcachers who see this as cevidence of,,..
inadequate preparation or a lack of intelligence, Serious cmotional}
problems have suarfaced where students, under pressure to get good
grades, fail to perform satisfactorily in courses requring language
skills, in spite of their best efforts., Partial remedies have been
initiated‘in the form of counseling for Asian studénts and their
instructors, and in the special English classes for Asian Americans
‘cregtedu at the University of California-Berkeley and thc University
of Colorado, vaiously the seriousness and depth of the problem calls

for more extensive solutions,
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A second problem in higher education is the stress resulting from pressures | 2SS

for high levels of school achievement from families and communities. From an
early age, an Asian American child is subject to strong family admonitions to
do well in school. Parents take an intcnse interest in the progress of their
children. Students are cncouraged to win scholastic honors and to compete
with one another for high grades. 1In addition, the student is constantly
reminded of the value of a gcod cducation in a harsh and ccmpetitive world,
and of the scarifices that his parents make so that he may attend school,
especially at the college level, Chinese and Japanase communities back
this concern for cducation by prominently publfcizing the names of students
that win high homars or achieve outstanding grades. This heightens the
sense of competitiveness among students and makes student achiéevements
an important sourcec of individual and family status in the conmunity.2

The stress that results frem such pressurcs thas come under attack by
Asian American activists who question the validity and relevance of
the cducational insfitutions which are receilving so much attention, and
the apparent preoccupation with mobility and assimilation of many who
strive for high cducational achievement. Psychologists and social workers
have also commented on a varedty of disorders that may stem from educational
pressures ranging from acute tensiou and nervousness to serious mental -
illnesses, Since many Asian Americans are reluctant to sock help, the
extent and nature of these disorders has only recently come to light.21
Stresses and disorders are of coursc greatest for individuals who, for

reasons of motivation or intelligence and'aptitude, cannot mect high

f'parental and community expectations. Problems are espccdélly acute

. at the college levcl when students are forced to continue their education,~

.\)

coﬁten in Specific fields of study, by their parents. Such students
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seldom rebell f-~v fear of social ostracism or the shame that such bechavior
might bting to themselves and their families. The stresses of education
are sometimes compounded by cultural conflicts and serious questions about
cthnic identity that come to light only when students leave their ethnic
communitics to attend predominantely white colleges., The absence of
ncighborhood sociocemotional contacts, and the nacessity of making major
decisions such as the sclecticn of a career or a marriage partner exacerbate
educational and identity problems, Asian Americahs have begun to addeess
thesc concerns through counseling services in Educational Opportunity
Programs and the extension of reguakr university psychiatric and counseling
facilities. However many in need do not sceﬁ such assistgnce cither because
of an unawarencss of the nsturc of their problems, a fear that assistance
will stigmatize the individual, or because of feclings that onec must
be self reliant and quictly suffer through any difficultics that he faces.

A third protlem area in higher education concerns the reluctance of
universities to hire ‘qualified Asian American adminstrators, faculty and
staff, to actively recruit Asian American graduate and professional school
students, to provide financial assistance and support services in line with
Asian American student nceds, and to ignore the history, contributions,
and problems of Asian Americans in the college curriculum. These problems,
of course, are faced by all minority groups, but several factors generally
combine to make the situation worse for Asian Americans.

First, Asian American groups are often not scen as legitimate
minorities, either because of their small numbers in a. particular locale,

or because they haVe achieved a certain amount of mobility into the middle

‘ fclass, This results in the exclusion of Asian Americans from whatever

college programs, such as affirmative action_or'ethnic studies;'that

.‘ !  lf. N ', .-’»_f . ) . '

- . -
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might be mounted to alleviate educational problems: While Blacks and
Chicanos are usually included automatically in minority programs, Asian
Americans are called upon to "prove" thoir minority status, o difficult
situation because of the absence of comprechensive research on the status
of Asian American groups., The latter difficulty, in turn, is partly
created by feeclings that research on Asian American communitics is
somehow not as important or relevant as that concerning other minoritics,
which lcads even Asian Americnn scholars away:from this topic, and is
reinforced by the rcluctance of funding agencies to provide research
monics for such endeavors.

Second, there is sometimes an absence of support by local Asian
American communities for the inclusion of Asian Americans in college
minority nrograms because of feelings that such an identification may
hurt the progress achieved by Asian American groups, Lack of sunport
sometimes translates into active opposition as was mounted at the
University of Colorado against the formation of an Asian American
Educational .Qpportunity Program. Fortunately, in some‘instanees,
considerable support is forthcoming as in the case of demonstrations
at Seattle Community College for the hiring of Agian American adminstrators.

A tnird difficulty faced by Asian Americans is that they are often
the last campus minority group to make demands upon the adminstration.
Being last sometimes has meant that administrators were already receptive
kto ethnic demands because of their past experience. More . often however,~
*being last has meant having to face intransigent adminetrators hardened
'by battles with other minority groups,'or by concerns over declinfhg
kuniversity budgets. The result has usually been the exclusion of

"iiAsian Americans itom many college efforts to alleviate minority educational

C e
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problems, or the establishment of progregs that are underfunded, understaffed,
and highly uns™ble, cven by comparison to those of other minority groups.
Another unfortunate occurrence has been the resistance on some campuses
of other minority groups who rescnt what they consider to be a drain on
already scavce resources, Beilng the last established with few resources
has also meant that Asian American programs have not always been able to
develop the constitutency of supporters, nedssary Vconneatidns" and un
understandd 1gcof budget and political processes, or the image of institutional
permanence that would see them through crises,

; A final difficulty for Asian Americans has to do with the composition

of the groups lumped under the heading "Asian American.," Although there

are important similarities among Asian American ethnic groups, there arc also
major cultural and expnriential differnces. These must be taken into

account in college programs dealing with these groups. Given the

small size of most Aéian American programs, their task becomes ahmost

an impossiblesone if they are to addeess different problems and needs

for scveral Asian groups,

In conclusion it should be pointed out that even where Asian Americans
have becen accorded whatever small benefigs thut might accrue to other
minority groups, their situation has not always‘imﬁvoved. For instances
the fﬁclusigp of Asian Americans in scme professional school affirmative

action programs which have‘formal or informél group quotas has resulted

‘ in a net decreasé in’AsiankAme}ican students, who were already overrepresented
'w,in'the §choo1;popu1ation tciativé:to chgir numbérs in the loédlkarea;~

'pfiqf»to,thgyimpiementa:ioﬁ 6f aff£rma£1ye act;op; »0r,it*has also"' 

,’Beéh‘the éasé:inksbmegééhoois fhét’ch¢ numbér1o£‘qual;fiéd Asian"Ameficnns'

‘'who'could gain admittance under normal procedures ‘exceeds that
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allowed in under minority program policies. Also there has been a tendency\
to include foreign-born Awiansas Asian Americans in administrative, fazulty, and

student censuses conducted by colleges., Since foreign-born Asians
are sometimes present in significant numbers, especially among the faculty
and students in the physical sciences, their inclusion gives the impression
fhat Agian Americans are well represented. This creates problems for
those working for the acceptance of Asian Americans in .ainority program
cfforts, On the one hand it is the case that the foreign-born are

part of the minorities that come under the heading "Asian American." On
the other hand, the experiences of the foreign-born are different from
those born and faised in America, ~and o * colleges often use this
expanded definltion to deny further benefits to Asian Americans, Asian
Americans have tended to use whichever form of the definition suits their
immediate. purposes, but the dilemma, at least in the abstract, remains,

Asian American Educational Programs

Partly in response to some of the precceding problem areas, efforts

were made beginning in 1968 to establish Asian American studies programs

and Educational Opportunity Programs (EOP) on numerous college campuses.
Though sometimes seen as being identical, the two do have different
objectives. EOP programs arc involved with minofity student recruitment,

with assistance in the oreas of admigsion and financial assistance, and

with the provision of support services such as counseling and tutoring.
,Althoggh‘ethnic studies brograms may perform some of the'above functions,r

' théy ére”basically acndémic prdg;ams that éoncentfatefqn teaching‘aﬁd‘;QSeafch,
: 3o£h ﬁypes of‘ﬁgogfdms hdveiexpcrichcéaﬂmny ofyfhe diffiéultigs‘described S
'? ini£he‘§tev1bué:séctiqﬁ;nfinfadditiqh, Asian ¢&egica§ gtudiesfptqg:AmsthVe "

'had’té7dédifqifhfothér-p?QBlch;"
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Like othcy ethnic studies programs, Asian American studies have presented
a challenge to higher cducation, both in terms of the biases in its perspectivos
that have lead to a disregard or devaluation of minority group expericnces
in tecaching and vescarch, and in terms of the lack of relevance of academic
knowledge .for individual students and their communities%2 Ethnic studies
proponents view themselves as asking wew questions and gencrating new
_perspectives that will stimulate - research and result in the eliminatioﬂ
of biases frcm the body of knowledge concerning minority groups. Since 1968,
Asian American programs have been initiated on scores of campuses, especinlly
in California and on the East Coast. But with several outstanding exceptions
to the contrary, most programs arc rclatively small in terms of coursc
offerings, size of staff, and student enrollment. The objectives of studies
programs are diversc and often a particular program reflects different
concerns at ‘various »gints in timcor even simultancously. One objective
has been a focus on the individual and his cthnic identity, with its concern
for cxploration of historical materials and social psychological topics
such as cultural conflict, alienation, and perscnality development, Another
objective has moved kyond a precccupation with problemsin the college itself
to those of Asian American commudi¢ics On the outside. Student involvement
on this level has taken the form of ccmmunity action rcscarch.ondtinternships
in community-based scrvice programs or other forms of practical cxperience .
supplcmcnted by courSQWork taken as a preparation for these kinds of activities,
The dcvelopmont of distinctively asian American cultural patterns through
,creativc writing, artwork filmmoking and similar pursuits is another
idiscernablo goal of studies programs. Some programs have pclitical concurns‘
1’thac are manifested in ‘the crention of left id0010gies and critiques of

Amorican 1nstitmions, or in political activity 1n conjunCticn with thc



page 15

resolution of local community problems, or in attempts to influence the policies

“ 3 '

of legislative bodies concerned with higher education. Examples of latter

are the report, Anian Americans in Public Higker Education,prepared for a

California state legislative committee, and the participation of Asian

Americans: on governmental bodies such as the Washington State Commission

on ABian American Affairs., Studiles programs have also been involved with

the deveiopment of curriculum materials for colleges and public schools, and
~—with the dissemination of information through commissions, ¢onforences,

and workshops concerned with education, Finally another program objective has been
the eunteration of scholarly rescarch on the nature and status of Asian

American groups,

. The plethora of objectives bezing addressed by Aéian American studies
programs has been a source of problems, A méjor debate ccemters around the
development of academic programs versus a greater involvement in local
community problgms. Other clevages are apparent because of particular
ideological perspectives that have cemerged, especially‘in regard to
this debate. Studies programs are currently under attack by community
activistsfof their neglect of concrete commuhity problems, by academicians
for their lack of scholarly rigor and attention tO'résearch, and by
college administrators anxious to el@minate what they view as e¢xtrancous
programs. The underfunding and understaffing of most programs, the lack
of certain curriculum materials, and the absencé ofmcoordination.betueen
programs further serve to place Asian American studies in a precarious

 position; “ | '»

: The possible decline of Asian American studies and EOP programs

) will be felt beyond the colluge environment., Asian American programs,

o dhatever their objectives, have served as- integral parts of the emerging
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activism in Asian American communities, 23 Unlike the community activism
of perhaps any other minority group, the Asian American "movement" in
communities has relied very heavily 6m campus programs for students,
funds, materials, and cven ideologies, Sometimes tﬁis rclationship
has buen & direct aem, as in the case where studies programs provide
opportunities for student participation in community efforts such as
legal or medical clinics, social service organizations, or artistic
collactives, At other times the relationship has been less direct.

For instance, studies programs may scnsitize students to community

problems and stimulate a concern for immediate scrvice or for future

commupity activity as teachers, social workers, or community organizers.

This reliance on campus programs was probably greater in past years than

today as community activists are finding their own sources of manpower,

resourcés, and rationales. To a certain extent, differences

between . working or lower class "streot' activists and middle

clrae ctidants hraa wveatnd conflicts and placed the latter in a very

marginal position within some communities. Nevestholoos, semminitine

are still affected by Aeian American programs at colleges, and any

decline in these programs will be felt in Asian American communities,

Conclusion

This paper has attempted to overview the significance and problems

io higher cducation for Asian Ameficans. The picture is one of a mixture,

of high levels of achievement alongside serious problem,areas, of’accomodation ‘
‘ 'strategies,aqd a ﬁew sense §f miiicance; qf mobiiicy and an attempt to |

‘reach outjfof éﬁhnic ideﬁtity‘and'a néw sense'qf’comenity; ngthcrkwo;k

aigﬁneéded tQfGXﬁminé a11]°f'tﬁéytobiés7ﬁf¢§éh§ed. buf hbpéfnily}new'fesea?éhi '~l

"willihe}miﬁafﬁl“ﬁﬁrbﬁé~gehefdlfcéntek£Odfilhédfhcre.
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Table 1

Income, Education, and Poverty Status ©f Asian Americanms,
Other Minority Groups, and Whites

Japanese Chinese Filipinos Blacks Chisancs ¥ Native Whites
Americans
Median ‘ '
Education 12,5 12.4 12.2 9.8 8.1 9.8 12.1
{in years)
Median
Family $12,515 $10,610 $9,318 $6,063 $6,962 $5,832 $9,961
Income
Persons o
Below 7.5% 13.3% 13.7% 34,8% 27.7% 38.3% 10.9% -

Poverty Line

I R S O I TEE A

Sources: U.S. Department of Commerce, Bureau of the Census, Subject Reports
PC(2)-1C, PC(2)-1F, PC(2)-1B, PC(2)-1G, PC(1l)-1C, 1970.

*Persons of Spanish Origin-Mexican Descent (excludes persons of 8panish
Origin of Cuban and Puerto Rican descent).
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Table 2
Necupational Status of Asian Americans, Other Minority Groups,
and Whites
Hed
Odécupations~ Japanese Chinese Filipinos Blacks Chicanos Native Whites
Males Only Americans
Professional~Technical 23% 31% 21% 6% 5% 10% 15%
Managerial-Administr, 14 15 4 3 -5 6 9
Sales Workers 6 4 2 2 3 2 8
Clerical 8 7 9 8 5 5 18
Craftsmen~Foremen 21 8 15 17 24 24 14
Operatives 8 10 15 31 28 24 17
Laborers, Nonf 9 2 7 15 12 12 4
Farmers b 1 1 1 1 3 2
Laborers, Farm 2 ¥* 8 3 8 4 1
Sexvice Workers 5 21 19 14 9 9 10
Pvt. Household Wkrs. * * * * * % 1

o g e

Sources: U.S. Department of Commerce, Burcau of the Census, Subject Reports
pPc(2)-1C, PC(2)~-1F, PC(2)-1B, PC(2)-1G, PC(l)-1C, 1970.

*less than 1%

**parsons of Spanish-Origin-Mexican Descent (excludes persons Of Spanish
Origin of Cuban and Puerto Rican descent).




